LITERATURE CRITICISM “FOR STUDENTS”

The literature criticism references that were written expressly

for students

ive your patrons the tools they
G need to make books and authors

a meaningful part of their lives by
introducing them to one of our new “For
Students” literary references. These
resources are specially crafted to meet the
curricular needs of high school and
undergraduate college students and their
teachers, as well as the interests of general
readers and researchers.

Each title in the series provides under-
standable, comprehensive explanations of
the most commonly studied poems, novels,
dramas, epics and short stories as identified
by an advisory panel of teachers and
librarians. No other literature references
furnish such a high level of coverage —

all written in an unassuming tone that
students will welcome.

No other
literature
references
provide such a
high level of
coverage —
written with an
unassuming tone
that students will
welcome.

Southeast Regional
Social Studies Conference
Web site
(http://edla/aum.edu/stock/
acss/bookreviews.html)

The references in Gale’s new “For Students”
series provide:

= Easy-to-read discussions of themes, plots
and characters

= Easy-to-understand critical essays chosen
specifically for students

= Analysis of each work’s construction and
historical context

= Photos, illustrations and other graphics

< And more!

Read on to find out more about the new
Poetry for Students, Novels for Students,
Short Stories for Students, Drama for
Students, Shakespeare for Students,
Shakespeare’s Characters for Students and
Epics for Students. They’re sure to be a
welcome addition to your school library’s
reference collection!

CALL TOLL-FREE 1-800-877-GALE OR FAX 1-800-414-5043



NOVELS FOR STUDENTS

AF LI WYLTE
[ tlrress

It looks like Gale has come up
with another set which is sure to be
popular and useful. These essays
offer students an excellent starting
point and give them a solid
grounding for further exploration.

— Against the Grain

Within the pages of each volume of Novels for
Students, students will discover everything they
need to complete homework assignments and
understand and enjoy literature.

Here’s what they’ll find at their fingertips:

= Introductory essays that place each novel in its
historical and literary context

= Easy-to-understand discussions of themes, plot
and characters

= Analysis of the novel’s literary construction

= Critical commentary on the novel’s significance
for our times

= A literary glossary that defines difficult terms

= A chronology showing key literary events

= lllustrations and additional sources for
further study

= And more!

Look for coverage of these — and other —
masterpieces:

= “Pride and Prejudice”

= “My Antonia”

= “Of Mice and Men”

< “Farenheit 451"

= “The Bluest Eye”

= “The Color Purple”

= “To Kill a Mockingbird”

= “Things Fall Apart”

About 350 pp./vol.

Vol. 1. 1998.

ISBN 0-7876-1686-9.
Order #GML01298-111087.

Vol. 2. 1998.
ISBN 0-7876-1687-7.
Order #GML01298-111088.

Vol. 3. Ready May 1998.
ISBN 0-7876-2113-7.
Order #GML01298-111631.

Vol. 4. Ready September 1998.
ISBN 0-7876-2114-5.
Order #GML01298-111632.

Price: $55.00/vol.

SHORT STORIES
FOR STUDENTS

Each volume of Short Stories for Students presents
vital information on approximately 20 of the
most-studied short stories at the high school and
undergraduate levels. The first two volumes
include favorites like:

= Ray Bradbury’s “There Will Come Soft Rains”

= Truman Capote’s “A Christmas Memory”

= Amy Hempel’s “In the Cemetery Where Al
Jolson is buried”

= Shirley Jackson’s “The Lottery”

«Edgar Allan Poe’s “The Fall of the House
of Usher”

= And others

Short Stories for Students contains concise
synopses of the story’s plot, characters and
themes, along with illustrations, a brief author
biography, a discussion of the story’s cultural
and historical significance and excerpted
criticism geared specifically towards the high
school student. Researchers will also find
information on media adaptations of the story,
discussion questions and suggestions on what to
read next. Cumulative indexes enable

students to access entries via author, title,
nationality and theme.

About 350 pp./vol.

Vol. 1. 1998.

ISBN 0-7876-1690-7.
Order #GML01298-111091.

Vol. 2. 1998.
ISBN 0-7876-1691-5.
Order #GML01298-111092.

Vol. 3. Ready May 1998.
ISBN 0-7876-2218-4.
Order #GML01298-111733.

Vol. 4. Ready September 1998.
ISBN 0-7876-2219-2.
Order #GML01298-111734.

Price: $55.00/vol.

POETRY FOR STUDENTS

Each volume of Poetry for Students provides
analysis of approximately 20 poems that teachers
and librarians have identified as the most
frequently studied in literature courses. For each
poem, researchers will discover:

= An overview essay

= An analysis of its construction and form

= A thematic examination

= A discussion of the poem’s historical and
cultural context

= Selected criticism on the poem or poet

= A brief author biography

= Sources for further study and suggested
research topics

= Subject, thematic, nationality, author and title
indexes

A few of the poems covered include:

= Elizabeth Barrett Browning’s Sonnet 43 (“How
Do I Love Thee?”)

=Dylan Thomas’ “Do Not Go Gentle Into That
Good Night”

= Matsuo Basho’s “Falling Upon Earth”

About 350 pp./vol.

Vol. 1. 1998.

ISBN 0-7876-1688-5.
Order #GML01298-111089.

Vol. 2. 1998.
ISBN 0-7876-1689-3.
Order #GML01298-111090.

Vol. 3. Ready May 1998.
ISBN 0-7876-2724-0.
Order #GML01298-112251.

Vol. 4. Ready September 1998.
ISBN 0-7876-2725-9.
Order #GML01298-112252.

Price: $55.00/vol.



DRAMA FOR STUDENTS

EPICS FOR STUDENTS

Gale continues its fine tradition...
the competent and thorough
provision of information coupled
with a one-stop shopping format
recommend this for public and
undergraduate collections.

— Library Journal

Drama for Students features coverage of 15 to 30
of the plays most frequently studied in literature

classes. In three volumes you'll find such classics as:

= Samuel Becket’s “Waiting for Godot”

«David Mamet’s “Glengarry, Glenn Ross”

= Arthur Miller’s “Death of a Salesman”

= Ntozake Shange’s “for colored girls who have
considered suicide when the rainbow is enuf”

= And others

Each detailed, illustrated entry provides:

= An overview

= A brief biography

= An annotated character list

= A discussion of principal themes

=Excerpted critical commentary on various
facets of the play

= And much more

About 350 pp./vol.

Vol. 1. 1998.
ISBN 0-7876-1683-4.
Order #GML01298-111084.

Vol. 2. 1998.
ISBN 0-7876-1684-2.
Order #GML01298-111085.

Vol. 3. Ready March 1998.
ISBN 0-7876-2752-6.
Order #GML01298-112279.

Vol. 4. Ready September 1998.
ISBN 0-7876-2753-4.
Order #GML01298-112280.

Price: $55.00/vol.

This new reference Epics for Students is designed
to provide students and other researchers with a
guide to understanding and enjoying the epic
literature that is most-studied in classrooms. In
this first volume, look for coverage of epics from
a variety of cultures and time periods, including:
= “The Aeneid”

= “Beowulf”

= “Song of Roland”

= “The Divine Comedy”

Each entry includes:

= An introductory essay

= Biographical information on the author

= A plot summary

= An examination of the epic’s principal themes

= An annotated list of characters and
in-depth studies of main characters

= An analysis of the epic’s meaning and
construction

= A discussion of the historical context of
the time period during which the epic
was written

= Representative criticism with bibliographic
citations and explanatory annotations

1st Ed. 440 pp. 1998.
ISBN 0-7876-1685-0.
Order #GML01298-111086.

Price: $65.00.

SHAKESPEARE’S
CHARACTERS FOR
STUDENTS

 SNESPRARE'S
~ CHARMCTERS
_."Ll":-' ¥ ..J.':ITH { ?{'?J'! Is

Will be an important addition to
public and high school libraries.

- Booklist/Reference Books Bulletin

Covering every character in all of Shakespeare’s
38 plays, this resource provides comprehensive
summaries that focus on characters’ actions,
motivations, moral dilemmas, developments
and other aspects of characterization typically
studied by high school and undergraduate
college students.

Arranged by play, each chapter is divided into

four distinct sections that make it easy for

students to draw comparisons between characters

— analysis frequently required in literature

courses:

= An act-by-act summary of the play

= A “Modern Connections” discussion

= Character descriptions ranging from 25 to
1,500 words

= A further reading list

The essential companion to Shakespeare for
Students, Shakespeare’s Characters for Students
also features an introductory essay on
Shakespeare’s life, career and principal works.
Students can also find what they need to know
quickly and easily with the help of a
character/title index.

1st Ed. 573 pp. 1997.
ISBN 0-7876-1300-2.
Order #GML01298-110665.

Price: $65.00.



The “For Students” line — student friendly and easy to use

Hariem

Lines 9-10:

Lines 9-10 form the only sentence that is not
a question. Hughes implies that although neglect-
ing dreams may yicld varied and unforeseeable hor-
ors, one thing is certain: deferred dreams weigh
one down physically and emotionally as heavily as
a foad of bricks.

g

RESEARCH SUGGESTIONS
HELP STUDENTS DEVELOP
TOPICS FOR PAPERS
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Line 11: « In this po

Hughes sets off and italicizes this line to em- dream is p)
phasize the larger conscquences of mass dissatis- bilities. W)
faction. Though this line is a question like those what does
above. here the poet implics that an explosion may imagery, uf
oecur, hurting or Killing those in the vicinity of the as a real, t

explosion as well as the afflicted individual.
Hughes is implying that whereas the dream de-
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ferred primarily weighs on, infects. bothers, and 19605, suc
N . Chicago ar

saddens the frustrated dreamer, eventually the epi- "
cause? Wh|

demic of frustration will hurt everyone.
4 olence? W

tion to you

Why is thiy
locations
Nume the |
the poem’s
prove that

American Dream

Since America has a capitalist economic s:
tem, “the American dream™ often refers to acquir-
ing wealth and to the Hems that wealth can pur-
chase: houses. cars, cxgfic foods, and servants to
relieve one of the mul e and unpleasant chores
of lite. This list of ses the
goals of a socicty that
and a people who feel
wealth

“To fling my
Dance! Whirl!
The 1932 poqg
pression of hi

s acquisition as unlimited
at they can earn unlimited
People often immigrate to
s with closed sog

Street scene of Harlem in 1930, near the time Hughes's poem “Harlem’” was written.

black man rotring on the tree. A sweet gone bad is
all of the broken promises of Emancipation and Re-
consiruction, .. integration ... and Equal Oppor-
tunity. It might even be possible to identify each of
the Key images with a generation or historical pe-
riod ...” These interpretations are not shared by
many crities. but Jemie's reading is notable for its
departure from the widespread black opinion that
Hughes's writing was not militant cnough to re-
main relevant in the wake of the Black Arts move-
ment. By finding radical implications in Hughes's
carlier poetry, Jemic revives poems such as
“Harlem™ for politicized contemporary readers

¢ ing on the innovative musical struc-

GIVES STUDENTS ACCESS TO IN-DEPTH
INFORMATION ON SOME OF THE
GREATEST NOVELS OF OUR TIME

ture of the volume in which “Harlem™ is a keynote
poem, many critics, including Walter Farrell and
Parricia Johnson, writing in the joumal MELUS,
note that Hughes “breaks down the barrier between
the beginnigkol one pocm and the end of another.

by the personas in preceding poems. Thus
“Harlem” may be read as both a distinet individual
poem and an outstanding note in much larger sym-
phony.

Harry Phillips

Harry Phillips is a freelance writer and is cur-
rently reaching in the Department of English and
Foreing Languages ai Central Piedmont Convmu-
nity College. In the following essay. Phillips ex-
amines how the negative imagery of “Harlem™ and
the poem’s structiure of unanswered guestions lead
the reader o “consider the various psychological
and emotional circumsiances black individuals

Historical Context

Harlem, of this poem’s title, is a famous area of
New York City that has had one of the country’s
largest Adfrican-American populations since the
First World War. In the 1920s it was the sctting of
a gathering of artists and intellectuals, Tater known
as the Harlem Renaissance because it resembled

Renaissance’s surge in artistic pro-
figures in the Harlem Renaissance
McKay, Zora Neale Hurston, Amna
| Alain Locke, and Langston Hughes.
Harlem has been a focal point for
fican culture.

[when “Harlem™ was first published,
were much different in the United
fey are today. Racism still cxists, but
laws that can be used 1o fight against
. Most of these laws were enacted
pd from the mid-1950s 1o the mid-
placks became impatient with defer-
ams and whiles. especially in the
s, resisted the social forces that were
uality. The Civil War ended in 1865,
fend, slavery became extinct in the
but the freed blacks did not receive
p status. In the late 1800s, former
hssed a series ol laws known as Jim
fter a foolish, childlike Negro char-

832 minstrel comegly. These laws
for blacks to vote, ublic trans-
nd schools with and other
would have enabled Alrican Ameri-
fnc cqual members offkociety. Al-
citizens opposed thesfllaws, espe-
rth where there had becilino slavery,
Court ruled in 1886 thilthey were
50 Jong as blacks had faflities sim-

South in the first half of this century, blac|
lynched by white supremacist organizatiot
as the Ku Klux Klan.

During World War [1, from 1941 to 1
armed forces became the most integrated.
zation that the United States had ever
though it would still be decades until blac|
admitted to the higher ranks of officers,
nity was, fo a wide extent, equal among
men. This meant that returning veterans can|
with a greater sense of how racial equality
sible, raising hopes for integration in whiles
as in blacks. These hopes sometimes twis|
anger when black veterans found civilian s
step backwards from their life in the army: fj
riots broke oul in 1946 in Columbia, Te
and Athens, Alabama, as well as lesser rac|
frontations in dozens of other cities.

As the call for a new racial opennes:
United States grew, though. another socid
was also growing: fear of the threat of (}
nism, World War II had wecakened or def
most of the powerful European nations and|
Soviet Union as the only other world povd
might that could compare to the United Staf
two counties had different social philosopH
each was afraid that the other would plant
its government or its media to cause its df
These techniques were tried by both sides,
nearly to the degree that citizens feared
the South, the public’s fear of Communi:
used by some whites to oppose integration|
Presidential election of 1948, for example,
crat Harry Truman and Republican Thomas|
were opposed by southern Senator Stro
mond, with the newly formed States Rig]
mocratic party. Thurmond claimed that reg;

THOROUGH BACKGROUND DISCUSSION
PROVIDES STUDENTS WITH A DEEPER
UNDERSTANDING

(Actual page size is 8.5” x 11™)
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